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Key Terms & Definitions  

 Threat: Something bad that might happen. Exploiting a vulnerability.

 Exposure/Vulnerability: Potential or realized weakness or gaps which, left 
unmitigated, can produce a negative impact. 

 Risk: The potential for loss, damage or destruction as a result of a threat which 
exploits a vulnerability.

 Uncertainty: Not knowing the true value of a quantity or the future consequences of 
an activity.

 Probability: (likelihood, chance, frequency) A measure for representing or expressing 
uncertainty, variation or beliefs.

 Risk Management: Activities to manage risk such as prevention, mitigation, 
adaptation or sharing (e.g. insurance).

 Risk Analysis: Systematic process to comprehend the nature of risk and to express 
the risk, with the available knowledge. 

 Risk Appetite: Amount and type of risk an organization is willing to take on risky 
activities in pursuit of values or interests.

 Risk Tolerance: An attitude expressing that the risk is judged tolerable .

 Risk Communication: Exchange or sharing of risk-related data, information and 
knowledge between and among different target groups (such as regulators, 
stakeholders, consumers, media, general public).

 Crisis: An extremely dangerous or difficult situation.

 Crisis Management: The identification of threats to an organization and its 
stakeholders, and the methods used by the organization to deal with these threats.

 Crisis Communication:  The effort taken by a company to communicate with the 
public and stockholders when an unexpected event occurs that could have a negative 
impact on the company's reputation.

 Resilience/Antifragle: The capacity to recover quickly, learn, grow and become 
stronger as a result of difficulty.   



Threat, Vulnerability, Risk, Crisis, 

Mitigation

Lax security

The Munch Museum 
was closed for ten 

months for a 
security overhaul



Goals & Objectives
 Apply risk-sensing, sense-making, critical incident evaluation 

and decision-making skills to address behavior of concern on 

campus.

 Learn and practice fast and frugal decision-making.

 Apply violence risk-assessment protocols to higher-education 

settings.

 Determine critical behaviors of concern, risk factors and 

pathways to violence.

 Develop and implement violence risk and behavior of concern 

management plans.

4



Ultimate Goal 

Prevent, mitigate, respond and recover from incidents that 
involve threatening behavior by setting into motion a 

response which leads to a positive outcome.
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Police knew about killer's videos during check
By MICHAEL R. BLOOD and TAMI ABDOLLAH, Associated Press

Updated 6:27 am, Friday, May 30, 2014

 LOS ANGELES (AP) — Santa Barbara County sheriff's deputies who checked on Elliot Rodger three 

weeks before he killed six college students were aware he had posted disturbing videos but never viewed 

them before or after determining he was not a threat to himself or others, the department disclosed 

Thursday.

 Police never searched the residence or conducted a check to determine if he owned firearms because they 

didn't consider him a threat. 

 Rodger wrote in the manifesto about the April 30 visit by the deputies and said it prompted him to 

remove most of his videos from YouTube. 

 He wrote that the deputies asked him if he had suicidal thoughts, but "I tactfully told them that it was all a 

misunderstanding and they finally left. If they had demanded to search my room that would have ended 

everything.“   

 According to the statement from the sheriff's office, four deputies, a police officer and a dispatcher in 

training were sent to Rodger's apartment after being informed by the county's mental health hotline that 

Rodger's therapist and mother were concerned about Videos he posted online.   

 Rick Wall, a retired Los Angeles police captain who created the agency's procedures for responding to 

people with mental problems,  said that law enforcement officers need to look at all the available evidence 

when conducting investigations. "Not that the final conclusion that they made on that day would have 

been any different, but something could have changed," he said.



UCLA Stabbing Puts Focus on College Students’ Mental Health 
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A recent article discussing the brutal stabbing of a UCLA student in a chemistry lab has 

raised difficult questions asking why disturbed students are allowed to remain at school 

despite red flags and obvious warning signs. Since Virginia Tech, campuses across the 

Nation have been working to identify troubled students and potential warning signs of 

mental illness, violence or other problems. However, identifying red flags and 

connecting the dots across multiple people (students, faculty, dorm advisors, mental health, 

law enforcement, etc.) can be extremely difficult and seemingly very complex. 

 Students and faculty members said that the UCLA attacker had exhibited erratic and 

delusional behavior in the past. 

 One professor notified campus authorities about paranoid and accusatory e-mails the 

UCLA attacker had sent to him. 

 Other professors made similar individual reports about the UCLA attacker. 

 The UCLA attacker also received counseling at the Student Affairs office. 



UCI professor sentenced to more than 14 

years for arson attacks
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A female was attacked and chocked by a male in the restroom on a community college 

campus in Missouri.

The police initially reacted quickly and appropriately, however, things fell apart after 

that. In an interview the male stated he “wanted to withdraw her from life” when talking 

about his motive for the attack. The female and male student did not know each other.

An independent review was requested by the Board of Trustees.

Some interesting points came up:

 Prior incidents involving the male were not “investigated or handled 

adequately or appropriately by the Behavioral Intervention Team”

 Failure to notify campus of the attack

 Failure to notify key members of the administration of the attack

 Police Chief downplayed seriousness of injuries to victim

 Police ordered the release of the suspect hours after the attack

The attacker was asked to return to campus for a meeting to discuss his student status 

because of the incident. Unfortunately, the student arrived on campus several hours 

prior to the meeting and was found in the same area of the attack and detained.
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Were any of these incidents enough of a concern to force the student 
into treatment? 

Had each of these dots been connected, could the stabbing have been 
prevented? 

It may be impossible to know for sure, but schools could definitely 
implement more proactive steps to connect the dots. 

For example, school leadership should ensure that all 
faculty, school administrators, school security officers, 
school resource officers, counselors, parents, and 
students understand their roles and responsibilities for 
reporting suspicious incidents and behavioral red flags. 
Would anyone disagree that prevention efforts are more 
effective and less expensive than recovery efforts? 



Signal detection
Warning signs & 

efforts to prevent

Probing & 

prevention
Search risk 

factors & reduce 

potential for 

damage

Damage 

containment
Keep from 

spreading to 

unaffected areas

Recovery
Establishing 

a ‘New 

Normal’

Learning
Review and 

apply lessons

Mitroff’s Five Stages of Crisis Management

Risk Sensing
Scan the horizon for threats, risks and opportunities



What was/is missing?
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Perception and expectation gap
1. Administration

2. Media

3. BIT team

4. Parents

5. Community

6. Students

7. Faculty

8. Alumni 

9. Others

10. Family 

 Internal and external expectations of violence prediction and prevention

 Improve awareness of the limitations of violence risk and threat assessment and 

management or the perception and expectation gap

 Refocus change management strategy toward risk and threat assessment, 

mitigation, management and preparedness    

 Condition(ed) for disruption  13



A new conversation 
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“There is no system or process which predicts and 
prevents violence.” 



Can’t predict violence, but…

 Attempts to predict violent behavior have not been successful

 Low frequency event

 Rarely have all the information

 Instead look to identify risk factors

 Notice and respond to behavior you see or know about
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…threat scenarios can be managed

 Violence is complex, but comprehensible

 How you understand a problem effects how you try to 
fix it

Randy Borum, Psy.D., 1999
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Applying a standards of care approach to risk management.

 Definition of standard of care: A diagnostic and 
treatment process that a clinician should follow for a certain 
type of patient, illness, or clinical circumstance. (New 
England Journal of Medicine, 2004)

 Standard of care n. the watchfulness, attention, caution 
and prudence that a reasonable person in the 
circumstances would exercise

 In legal terms, the level at which the average, prudent 
provider in a given community would practice.



Violence Threat Assessment
Mental Health and Legal Issues

Crisis Decision-making and Team Dynamics
Engagement

De-escalation
Response
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Imminent Threat

• Intent

• Specific plan to follow in 
near future

• Access to the means

“Imminent threat” 
to harm self or 

others is a matter 
of judgment.  

• Risk factors

• Protective factors

• Collateral information

Imminent threat 
assessment 

weighs:
19



Identifying Distressed Students

Low Level Signs

 Sudden changes in 

 Grades

 Interactional Patterns

 Behaviors

 Loss or traumatic event

 Unusual emotional or 
behavioral responses

 Impulsivity

 Isolation/withdrawal

Higher Level Signs

 Serious grade problems

 Highly disruptive behavior

 Severe communication 
problems

 Loss of contact with reality 
(visual and/or auditory 
hallucinations, paranoid, 
delusional)

 Expression of homicidal or 
suicidal thoughts
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“Incidents of concern”

 Threats

 Violent talk

 Loss of temper

 Bullying

 Bizarre behavior

 Uninvited contact

 Suicidal communication

 Stalking

 Boundary crossing

 Assaults

 Alarming cyber activity

 Property destruction

 Inappropriate weapons talk or 

bringing to campus

 People are afraid

Common events that should get attention & review:
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Disruptive Classroom Behavior 
Disruptive behavior refers to that which interferes with the normal 
functions of the college. A few specific examples include the 
behavior of persons who:

 Habitually interfere with the learning environment by disruptive 
verbal or behavioral expressions.

 Persistently make inordinate and inappropriate demands for time 
and/or attention from faculty and staff.

 Verbally threaten or abuse college personnel.

 Physically threaten or assault other.

 Willfully damage university property

 Misuse drugs or alcohol on university grounds.

 Threaten or attempt to carry out suicide.
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Affective or Predatory?   

 http://www.youtube.com/watch?v=-bkxOo41VSg

 http://www.youtube.com/watch?v=1dsLQLVk7nY
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http://www.youtube.com/watch?v=-bkxOo41VSg
http://www.youtube.com/watch?v=1dsLQLVk7nY


Workplace Assessment of Violence Risk
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WAVR-21 coding grid
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Significance of WAVR-21

 Accepted evaluative tool that assists the team in 
assessing risk and determining response

 Helps identify possibility and prevention of violence

 Part of defensible process should a tort claim arise –
selected an accepted evaluative tool and used the tool 
in assessing and responding to the risk
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WAVR-21

 Evaluative tool for assessing behavior – based on 
published literature

 In order to protect:
 University community
 Individual exhibiting the behavior
 Community at large

 Doing the best we can to keep people safe  

27



Stabilizers and Buffers Against Violence Risk

P Positive Personal Attachments

R Remorse is Genuine for Transgressions

O Obeys Limits Set by Employer or Authorities

T Takes Sanctioned Actions to Address “Wrongs” & Setbacks

E Enjoys Life & Freedom

C Coping Skills are Positive

T Treatment Compliance

Note: The presence of stabilizers and buffers against
violence is not an assurance that violence risk is non-
existent or necessarily reduced. The Short Form is a tool to
assist Users in organizing their case data with existing risk-
relevant information.28
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Integrative threat assessment model

Making an assessment:

A. Does the person pose a threat of harm, 

whether to him/herself, to others or both?

B. If the person does not pose a threat of harm, 

does the person otherwise show a need for help 

or intervention?

Deisinger, G., Randazzo, M., & O’Neill, D., & Savage, J. (2008) & Dunkle (2008)31



Assess - decide - intervene 

assess re-assessre-assess

Intervene

or not
Intervene

or not

Intervene

or not

Following an individual of interest 

through time and events



Range of Intervention Strategies

Assess

Assist

Defuse

No 

Further 

Action 

Now

Non-Confrontational Confrontational

Watch

& 

Wait

(active vs 

passive)

Monitoring
Subject 

Interview
Civil 

Order

Mental Health 

Commitment

Arrest

Assess

Set Limits

Confront

Adapted with permission and modifications from F.S. Calhoun and S.W. Weston (2003). Contemporary threat management: A 

practical guide for identifying, assessing and managing individuals of violent intent.

©  2003 F.S. Calhoun and S.W. Weston. All rights reserved.

Assessment

How is the subject reacting to time and 

our continuing intervention decisions?
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Three Components

1. Monitor:  did change work

2. Change:  seek to reduce risk

 Must check, could be worse or same

 Never assume 

3. Accept
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How Do We Know if Threat Assessment is Working?

Even if a target cannot be identified initially…

1. Prediction of targeted violence actually occurring is impossible 

due to low base rate

2. Effective risk management is the key and the primary goal

3. This will minimize the probability of a “true positive” subject 

carrying out his act

4. But we will likely never know which subject would have 

actually committed a violent act.

Threat assessment is effective risk management, not violence 

prediction
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Principles of Case Management 
 Principle 1. Intervention. Consider the name Student Behavioral Intervention 

Team. The name is intentional.  The notion is an approach that truly seeks to intervene 
thoughtfully, assertively and sooner rather than later.    There is a clear expectation to 
err on the side of action as opposed to inaction.  To over-react, rather than under-react.  
We can explain overreaction, but not  under-reaction. 

 Principle 2: Thoughtfully seek to find a balance between protecting the rights of those 
students who are in crisis while also protecting the safety of the community.  

 Principle 3: To not have a cookie cutter approach, but to thoughtfully engage each case 
individually and thoroughly, but in doing so, also not becoming paralyzed by 
process.

 Principle 4: To not bend to political pressure or ideological pressures, but to work as a team 
to find the best answer and to try as best you can to do the right thing ---whatever that 
means in any particular case. 

 Principle 5: To take decisive action and not feel that they have to always look over your 
shoulder.

 Principle 6: Evolve.  We cannot stand pat and must continue to evolve our practices and 
strategies as the characteristics of the problems and issues we face change. 

 Principle 7: Self Care.  Take care of yourself so you can take care of others.

Source: Michael Young, Vice Chancellor of Student Affairs, University of California Santa Barbara   

36



Skill-set 1.  Rapid assessment

2.  Shift from ‘conventional practice’

3.  Provide outreach

4.  Tailor services to context/culture

5.  Ability to handle intense reactions

6.  Provide clear information

7.  Can stabilize person in distress

8.  Need for self care of team members 
Watson (2008)
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Predictable surprise

“They (business leaders) tend to ignore or downplay the 
possibility of random or uncontrollable occurrences 
that may impede their progress toward a goal.” 

- Nobel Laureate Daniel Kahneman, 

author of Thinking Fast and Slow
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We tend to perceive and accept input that is 

consistent with and reinforces our biases.

We tend to ignore input that is not consistent 

with or challenges our biases.

We tend to interpret input in ways that

confirm our biases.

Confirmatory Bias
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‘Fast & frugal’ crisis decision-making

“Proper analysis, rather than additional information, often 
contributes to an accurate judgment.” -Richards J. Heuer 
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Analysis of Competing Hypothesis (ACH)
ACH is used by analysts in various fields who make judgments that entail a 

high risk of error in reasoning.

Steps of ACH.
1. Hypothesis –The first step of the process is to identify all potential hypotheses.  Process 
discourages choosing one "likely" hypothesis and using evidence to prove its accuracy. 

2. Evidence – Lists evidence and arguments (including assumptions and logical deductions) for and 
against each hypothesis.

3. Diagnostics – Apply evidence against each hypothesis in an attempt to disprove as many theories as 
possible. 

4. Refinement – Review findings, identifies any gaps, collects any additional evidence needed to 
refute as many of the remaining hypotheses as possible.

5. Inconsistency – seek to draw tentative conclusions about the relative likelihood of each 
hypothesis. Less consistency implies a lower likelihood. The least consistent hypotheses are eliminated.

5. Sensitivity –Test conclusions.  Weigh how the conclusion would be affected if key evidence or 
arguments were wrong, misleading, or subject to different interpretations. 

6. Conclusions and evaluation – provide the decision-maker with his or her conclusions, as well as 
a summary of alternatives that were considered and why they were rejected. 

41



Sense-making

Connecting the abstract with the concrete 

 What does this event/development mean?

 Redrafting of an emerging ‘story.’

 Driven by plausibility rather than accuracy.

 What do I do next?



Scenario-based violence risk gaming  

Rehearse (game) possible response strategies to 

various risk and threat scenarios. 
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Conduct crisis micro-games. 
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Focus on strategic issues

Brainstorm –There is no school solution

Open discussion

Goal – Improve your ability to prepare, 

respond and recover from crises 

‘Rules of the game’
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Problem Based Learning (PBL)

 A type of Case Based Learning 

 “Answers” not provided

Run in parallel or ahead of emergency exercises

Cluelessness & struggle ok

 Identify things to look up

46



Crisis decision-making micro-games

 Present a problem – Problem Based Learning 

 Facilitate the game

 Encourage brainstorming

 Identify and adjust for bias in the decision-cycle

 Guide the process to fast & frugal decision-making 

 Close with plus/delta
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Keys to facilitation

 Talk no more than anyone else 

 Ok not to be expert

 Guide and steer, don’t lead

 Expect struggle

 Engage those not involved

 Challenge way out ideas
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The physical environment – setting up for success

Facilitate creation of

dialogue web:

 Make the room small

 Orient so all equal 
and facing each other

Vs.

Facilitator

Facilitator

Good

Not So
Good

Participants 

Participants 
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Practice 
Scenario-driven response actions.

Group roll-play response to various, predetermined scenarios, such as;  
 Loss of temper

 Bizarre behavior

 Boundary crossing

 Violent talk/profanity

 Indirect threats of violence

 Alarming cyber activity

 Property destruction

 Inappropriate weapons talk or bringing to campus

 Stalking

 Bullying

 Uninvited contact

 Suicidal communication

 Direct threats of violence 

 Physical assault
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Micro-game

Present the basic 
details of the risk 
to be addressed

Brainstorm 
possible solutions

Discuss  
challenges to 

resolution

Determine 
possible moves 

given the realities 
of your culture

Select moves to 
respond to the 

problem

Implement steps 
to mitigate 

identified risks
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Team Response

 Take the next 10 min. to do the following:

1. Discuss and be ready to share what actions you (or your 
campus team) would take in response to this 
information.

2. What are your concerns?  



Micro-game debrief
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Plus/Delta

 The Plus/Delta gives participants the opportunity to share 

what they thought was good about an activity (plus) and what 

they would change in order to improve the activity (delta). 

 Plus -Things Done Well 

 Delta - Ideas for improvement/fodder for next micro-game. 

Three things you have learned?

Three things you will do differently?  
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Risk Management 101

 Uncover the ground-truth and cover your assets 

from future incrimination.

 Actively search for risks, threats and 

vulnerabilities.

 Conduct crisis ‘micro-games’.  
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Mental Health and Legal Issues
Violence Threat Assessment

Engagement & De-escalation
Response
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Risk Appetite 

The level of risk that an organization is prepared to 

accept, before action is deemed necessary to reduce it. 

It represents a balance between the potential benefits 

and the threats that change inevitably brings.
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Assess - decide - intervene 

assess re-assessre-assess

Intervene

or not
Intervene

or not

Intervene

or not

Following an individual of interest 

through time and events



Range of Intervention Strategies

Assess

Assist

Defuse

No 

Further 

Action 

Now

Non-Confrontational Confrontational

Watch

& 

Wait

(active vs 

passive)

Monitoring
Subject 

Interview
Civil 

Order

Mental Health 

Commitment

Arrest

Assess

Set Limits

Confront

Adapted with permission and modifications from F.S. Calhoun and S.W. Weston (2003). Contemporary threat management: A 

practical guide for identifying, assessing and managing individuals of violent intent.

©  2003 F.S. Calhoun and S.W. Weston. All rights reserved.

Assessment

How is the subject reacting to time and 

our continuing intervention decisions?
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Intervention strategies 
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 Staff

Faculty

Non-affiliates 



Responding to Students in Distress

 Reach out and connect with the

distressed student. 

 Meet and talk in private.

 Listen to the student empathically 

and supportively. 

 Help them identify their problems

 Ask the student about his/her 

support systems.
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Core actions
1. Contact and engagement

2. Provide safety and comfort

3. Stabilization

4. Information gathering

5. Offer practical assistance

6. Connect to social support

7. Provide education and resources

8. Link to services and referrals
62



Guidelines for intervention
 Openly acknowledge to students that you are aware of their distress, you are sincerely concerned 

about their welfare, the welfare of those around them, and that you are willing to help.  We 

encourage you, whenever possible, to speak directly and honestly to a student when you sense that 

he/she is in academic and/or personal distress.

 Request to see the student in private.  This may help minimize embarrassment and defensiveness.

 Briefly acknowledge your observations of them (specific to behaviors and or performance); express 

your concerns directly and honestly.

 Listen carefully to what the student may be troubled about and try to see the issues from his/her 

point of view without necessarily agreeing or disagreeing.

 Attempt to identify the student's problem or concern as well as your concerns or uneasiness.

 Unusual and inappropriate behaviors should not be ignored.  Comment directly on 

what you have observed.

 Involve yourself in the process as it impacts your immediate work area and situation.  At times, in 

an attempt to reach or help a troubled student, you may become more involved than time or skill 

permits.

 You are legally responsible in terms of the mandatory reporting of child abuse and elder abuse and 

sexual harassment, (contact HR for assistance).
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Intervention

 Step 1: Develop a Plan. 

 Step 2: Meet with student. Set behavior guidelines.  

 Step 3: Document each interaction.

 Step 4: Refer to judicial, Campus Police or others as 
needed.
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Police Response (non-emergency)

Possible outcomes
Standby and preserve the peace

Field Interview

Officer’s Report (documentation only)

Student Conduct 

Penal Code 626.6 (a)- 7 day ban

Misdemeanor (most likely citation issued)

Felony (arrest) and booked into jail
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The intervention dilemma

Any intervention has the potential to

 Prevent violence

 Have no effect on whether someone chooses violence or 
not

 Exacerbate a risk for violence

This emphasizes the role of assessment and that it is dynamic and ongoing
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Do not assume rational action.
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Three Components

1. Monitor:  did change work

2. Change:  seek to reduce risk

 Must check, could be worse or same

 Never assume 

3. Accept/expect (constructive paranoia) 
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Resources
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Mental Health and Legal Issues
Violence Threat Assessment

Engagement
De-escalation 

Response & Recovery
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Response to violent words or actions

 Be honest about the nature of violence – can occur 
anytime, anywhere, to anyone
 Not a linear process

 Take responsibility for your personal safety and 
security – include the police in the process.

 Develop a survival mindset:  
Awareness, preparation, and rehearsal.
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‘Reflective’ to ‘Reflexive’  

Inculcating a Perishable Skill

 ‘Training for emergencies is all about 

teaching the basal ganglia and other 

brain structures to learn automatic 

reactions needed to survive’ 

- Arnsten, Mazure &  Sinha. 

Scientific American. April,2012. 

 Conditioning for disruption 

contributes to successful crisis 

decision-making. 
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Crisis Decision-making:

Fast & Frugal  

Decisions made during a crisis can be improved by 

training decision-makers to recognize and adjust 

for bias in the decision cycle and by using fast and 

frugal decision-making heuristics.   
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Fast & frugal heuristics

 Ecologically rational (that is, they exploit 
structures of information in the environment). 

 Founded in evolved psychological capacities such 
as memory and the perceptual system. 

 Fast, frugal, and simple enough to operate 
effectively when time, knowledge, and 
computational might are limited. 

 Precise enough to be modeled computationally. 

 Powerful enough to model both good and poor 
reasoning. 
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Fast & frugal crisis-decision tools 

 Fluency heuristic - If one 
alternative is recognized 
faster than another, infer 
that it has the higher value 
on the criterion.

Schooler & Hertwig, 2005

 Take-the-best - To infer 
which of two alternatives 
has the higher value: (a) 
search through cues in order 
of validity, (b) stop.

Gigerenzer and Goldstein, 
1996
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http://www.sciencedirect.com/science?_ob=ArticleURL&_udi=B6V92-4WFPPCG-1&_user=4429&_coverDate=06/05/2009&_rdoc=1&_fmt=full&_orig=search&_cdi=5886&_sort=d&_docanchor=&view=c&_searchStrId=999869226&_rerunOrigin=google&_acct=C000059602&_version=1&_urlVersion=0&_userid=4429&md5=a4dac30cafe7d6f39b8d378b603e58a9
http://www.sciencedirect.com/science?_ob=ArticleURL&_udi=B6V92-4WFPPCG-1&_user=4429&_rdoc=1&_fmt=&_orig=search&_sort=d&_docanchor=&view=c&_searchStrId=999869226&_rerunOrigin=google&_acct=C000059602&_version=1&_urlVersion=0&_userid=4429&md5=37d1180262b4be93dba0c44d1f5d04ff


Fast & frugal

 A good enough decision.

 Made soon enough to matter.

 Communicated well enough to be understood.

 Carried out well enough to work.
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Synthetic Organizations

Usually in crisis … organizations concede authority 

for a time to a new entity which then acts in some 

sense on their behalf, followed by a return to a new 

normalcy, perhaps with some key adjustments. 



Complex Governance

Diffuse Decision Making

“Constituencies”

Culture

1 individual

can make the 

decision

1 individual can veto 

the decision

“people can suddenly 

become their own boss 

at the worst possible 

moment” – Mann Gulch

Private University

For-Profit University

Military

Local Government

Business

Nonprofit Organization

Public University

Normal Operations

Crisis/Emergency
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Respond

 People first, or else

 “What did you know, and when did you know it?”

 Withhold information only to the point you can 

answer: “Why didn’t you tell us sooner?”

 Money is no object [to talk about in public]
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Team Response

 Take the next 10min. to do the following:

1. Discuss and be ready to share what actions you (or your 
campus team) would take in response to this 
information.

2. What are your concerns?  



Close with Plus/Delta

 The Plus/Delta gives participants the opportunity to share 

what they thought was good about an activity (plus) and what 

they would change in order to improve the activity (delta). 

 Plus -Things Done Well 

 Delta - Ideas for improvement/fodder for next micro-game. 

Three things you have learned?

Three things you will do differently?  
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Goals & Objectives
 Apply risk-sensing, sense-making, critical incident evaluation 

and decision-making skills to address behavior of concern on 

campus.

 Learn and practice fast and frugal decision-making.

 Apply peer-reviewed violence risk-assessment protocols to 

higher-education settings.

 Determine critical behaviors of concern, risk factors and 

pathways to violence.

 Develop and implement violence risk and behavior of concern 

management plans.
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Learning objectives

 Practice the process of violence risk assessment using case-

studies as a learning tool.

 Transition from normal operating structures of decision-

making to command and control structures, e.g. ICS, Policy 

Group and EOC.

 Practice response to recover from a case of violence on 

campus.

 Consider pathways toward recovery and restoration following 

an act of violence.
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Ultimate Goal 

Prevent, mitigate, respond and recover from incidents that 
involve threatening behavior by setting into motion a 

response which leads to a positive outcome.
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Chance favors the prepared mind

“When anyone asks me how 
I can best describe my nearly 
forty years at sea, I merely 
say, uneventful…”  E.J. Smith, 
Captain RMS Titanic
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Nothing New Under The Sun

“The test of a first-rate intelligence is the ability to hold two 
opposed ideas in the mind at the same time, and still retain 
the ability to function.  One should, for example, be able to 
see that things are hopeless and yet be determined to make 
them otherwise.” 

― F. Scott Fitzgerald, The Crack-Up

http://www.goodreads.com/author/show/3190.F_Scott_Fitzgerald
http://www.goodreads.com/work/quotes/2183560
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Empowered, Equipped, Prepared
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Thank you
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